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LRFFC 6 M - Identifying Foods and
Drinks in Mixed Arrays

1

Mastery Criterion

The learner demonstrates the ability to recognize foods and
drinks among distractors, correctly selecting items that are

part of their daily routine.

Discriminative Stimulus (SD)

3

"Show me something you can eat."

"Show me something you can drink."

Program Goal

edible items.

Expand functional understanding of the categories "eat" and
"drink," promoting discrimination between edible and non-

Target Behavior

Selects the correct item according to the verbal instruction,

within an array mixing targets and distractors.

Moaterials and Procedures

Matericals Needed

Pictures or miniature items representing familiar foods and o
drinks (e.g., rice, apple, bread, juice, milk), mixed with neutral o
distractor objects (e.g., eraser, tape, pencil).

Teaching Procedure

Begin with an array of 3 items (1 target + 2 distractors).

Present the verbal instruction.

e Provide immediate reinforcement for independent correct

responses.

e |If errors or hesitation occur, apply prompting strategies

(gestural, verbal, or light physical guidance).

e Gradually increase to 4 items, then 6.

Implementation Detadils

Teaching Steps

Initial training with only foods.
Initial training with only drinks.
Gradual mixing of both categories.

Introduce new examples until the
learner masters at least 6 foods and
6 drinks.

Randomize items across different
arrangements.

Prompting Strategies

e Gestural prompts (pointing toward
the correct item).

e Light physical guidance if necessary.

e Gradual fading toward
independence.

Reinforcement Plan

Social reinforcement (praise),
tangible (preferred item), or activity-
based (e.g., brief play).

Differentiate reinforcement
intensity depending on spontaneity
of the response.

[J General Notes: Avoid abruptly removing edible/drink reinforcers. If necessary, substitute with an equivalent reinforcer to

maintain motivation.

E,'J AbaTools



LRFFC 7M - Understanding Sentences with Blanks
Through Item Selection

Mastery Criterion The learner correctly completes various sentences by selecting appropriate items
from visual arrays.

Program Goal Increase comprehension of verbal instructions, strengthening receptive repertoire by
function, class, and features of objects in practical, everyday contexts.

Discriminative Stimulus (SD) - "You put your feet inside ___." (shoe, sandal)
- "To open the door, you turn the __." (doorknob, key)
- "When it rains, you use a ___." (umbrella, raincoat)
Target Behavior Selects the item that correctly completes the presented sentence, within an array

including distractors.

Materials Needed Pictures or real objects representing daily life items: shoes, key, umbrella, backpack,
flashlight, spoon. [E] Also include unrelated distractors (e.g., toys, school materials,
office supplies) to increase discrimination.

Teaching Procedure

¢ Begin with arrays of 3 items (1 target + 2 distractors).

¢ Present the incomplete sentence.

« If the learner answers correctly within 5 seconds, provide immediate reinforcement.

* Forerrors, model the correct item, repeat the sentence, and allow a new attempt (without data collection).

* Progress to arrays of 5-8 items, alternating mastered and novel targets.

Implementation Plan

Phase 1 Phase 2 Phase 3

Initial training with simple sentences (e.g., shoe, Gradually add more similar distractors (e.g., shoe vs. Expand to sentences involving function, class, and
spoon, umbrella). slipper, spoon vs. fork). features (e.g., "You light up the room with __").
Phase 4 Phase 5

Consolidate mastery of at least 18-22 sentences across varied contexts. Randomize novel and mastered sentences to promote generalization.

Support Strategies

Prompting Strategies Reinforcement Plan

e Gestural cues (discreetly pointing). ¢ Immediate reinforcement for correct responses (praise, access to a preferred item).
« Partial verbal prompts (e.g., "You open the door with the do..."). « Differential reinforcement for spontaneous or faster responses.

¢ Gradually fade prompts until full independence. ¢ Alternate reinforcer types (social, tangible, activity-based) to sustain motivation.

Maintenance and Generalization Strategies

Apply in real-life situations:

e "You eat soup witha __." (spoon)
¢ "You write in your notebook with a __." (pencil, pen)
e "You turn onthe TV with the __." (remote control)

Use different settings (classroom, kitchen, playground, clinic) to expand repertoire.

[ General Notes: If the learner shows frustration or difficulty, reduce array size temporarily and reintroduce gradually. Sentences linked to the learner's personal interests
(e.g., toys, favorite foods) often increase motivation.
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LRFFC 8M - Choosing Objects Based
on Function, Category, and Attributes

Mastery Criterion The learner correctly selects items when asked questions
involving function, category, or physical attributes.

Program Goal Broaden understanding of how objects are used, grouped,
or described by their features.

Discriminative Stimulus (SD) - "What do you use to erase the board?"
- "Which one is a musical instrument?"
- "Which object is transparent?"

Target Behavior Selects the correct item among multiple stimuli presented.

Materials Needed Pictures or objects from various domains: school,
household, transportation, toys, instruments.

Teaching Procedure

Function Category Attribute
"What do you use to tell time?" — "Show me a musical instrument." — "Which item is transparent?" — glass
clock. guitar. cup.

Start with 3 items, progressing to 6 or more. Provide immediate reinforcement for correct responses, use verbal or gestural
prompts for errors.

Implementation Detadils

Teaching Steps Prompting Strategies

e Initial questions targeting function (e.g., ruler, toothbrush). e Discreet gestural cues.

e Introduce categories (e.g., toys, vehicles, foods). e Partial repetition of the instruction.
e Explore attributes (e.g., rough, soft, shiny). e Gradual fading of prompts.

e Mix the three types in varied sequences.

Reinforcement Plan

e Alternate praise, tokens, or brief preferred activities.

e Provide stronger reinforcement for independent responses.

[J General Notes: Rotate arrays regularly to prevent rote memorization.
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LRFFC 9M - Recognizing Items From
Multiple Verbal Descriptions

Mastery Criterion

Program Goal

Discriminative Stimulus (SD)

Target Behavior

Materials Needed

Teaching Procedure

000
00a
000

Show 5
Items

Ask 3
Questions

Implementation Detadils

Tecaching Steps
e Start with 2 targets + distractors
(e.g., star and shoe plus distractors).

e Gradually increase the number of
targets.

e Randomize mastered questions
across different arrays.

Prompting Strategies

The learner correctly identifies the same item when described
in different ways across varied instructions.

Promote linguistic flexibility and the ability to recognize multiple
descriptions for a single stimulus.

- "Show me what shines in the sky at night."

- "Which one is a star?"

- "Which object appears when it gets dark?" (Target example —
star)

Selects the same item correctly in response to three different
instructions.

Cards or objects (e.g., star, soccer ball, tree, car, cat).

Reinforce Error:
Immediat Point &
ely Repecat

Reinforcement Plan

e Immediate social reinforcement

Partial verbal cues ("Show me what (praise).

shines... in the sky").

e Tangible items or quick preferred

Initial gestural prompt. activities for independent correct

Fade prompts progressively. responses.

[J General Notes: Vary targets (e.g., star, umbrella, ship) to broaden repertoire and reduce dependence on rote repetition.
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LRFFC 10M - Spontaneous Labeling
Based on Function, Class, and Feature

Mastery Criterion The learner demonstrates the ability to alternate between
receptive (selecting) and expressive (labeling) tasks when
presented with stimuli organized by function, class, or
attributes.

Program Goal Integrate receptive and expressive repertoires, encouraging
spontaneous labeling of objects across different contexts.

Discriminative Stimulus (SD) - "Show me something used to store food."
- "What do you use to clean the floor?"
- "Which one is round and can bounce?"

Target Behavior Correctly selects the requested item during receptive tasks and
spontaneously labels items during expressive tasks.

Materials Needed Arrays of 6-8 images or objects from various categories:
household utensils, toys, school supplies, animals.

Teaching Procedure

e Alternate between receptive and expressive tasks.
e Forreceptive errors: point to the target and repeat the instruction.
e For expressive errors: provide two choices (e.g., "Is it a broom or a cloth?").

¢ Differentially reinforce independent responses.

Implementation Detadils

B &) =

Initial Receptive Training Spontaneous Labeling Mixed Trials
Pointing to pot, backpack, ruler "What is this?" — pot Receptive and expressive in random
order

Support Strategies

Prompting Strategies Reinforcement Plan

e Gestural support in initial trials. e |Immediate social reinforcement (praise).

e Partial verbal prompts. e Tangibles or tokens to sustain motivation.

e Gradual fading to independence. e Stronger reinforcement for spontaneous responses.

[J Mastery Criterion: The learner must spontaneously label at least half of the presented items across two consecutive sessions.

General Notes: Rotate item sets frequently to prevent rote memorization and ensure generalization.
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LRFFC 11M - Advanced Discrimination with Similar
Stimuli

Mastery Criterion The learner correctly identifies the target item in larger arrays (up to 10 stimuli), even
when distractors share similar form, function, or color.

Program Goal Develop refined discrimination skills among highly similar stimuli, strengthening
receptive repertoires for application in academic, social, and daily contexts.

Discriminative Stimulus (SD) - "Which object is used to sweep the floor?" (broom)
- "Show the item that lights up in the dark." (flashlight, lamp)
- "Where is the object used to listen to music?" (radio, headphones)
- "Which of these is made of glass?" (cup, bottle)

Target Behavior Selects the correct item within 5 seconds, even when distractors are visually or
functionally similar.

Materials Needed Cards or real objects that share features (e.g., fork vs. spoon, glass cup vs. plastic
cup, bus vs. truck). Include unrelated distractors to increase complexity.

Teaching Procedure

e Present arrays with 1 target + 3 highly similar distractors + varied others.

« Alternate questions about function, category, material, and attributes.

* Reinforce correct responses immediately.

« Forerrors: indicate the target, repeat the instruction, and allow a new trial.

« Gradually expand the diversity of targets and distractors.

Implementation Phases

Phase 2
Phase 1 Add distractors with high visual similarity (e.g., two kinds of cups).
Introduce 1 target + very distinct distractors.

Phase 4

Phase 3

Randomize across functions, materials, and categories.

Mix arrays in natural contexts (e.g., kitchen, classroom).

Support Strategies

Prompting Strategies Reinforcement Plan
¢ Subtle gestural prompt (quick point). ¢ Immediate reinforcement for correct responses (praise, tokens, access to preferred
item).

e Partial verbal cue (e.g., "It's the one that shines in the...").

«  Fade prompts gradually to full independence. « Differential reinforcement for faster, independent, or complex responses.

e Vary reinforcement types (social, tangible, activities) to sustain engagement.
o o o o
Maintenance and Generalization Strategies
Apply similar questions across settings:

In the kitchen At school At the park

"Which object is used to stir food?" "Which item is used to erase writing?" "Which toy spins in circles?"
Alternate between real objects, photos, drawings, and miniatures.

[J General Notes: If the learner shows frustration with highly similar stimuli, temporarily reduce complexity and reintroduce easier arrays before resuming advanced trials.
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LRFFC 12M - Selecting Items Based on Two
Combined Verbal Elements

Mastery Criterion The learner correctly identifies an item when the instruction includes two combined
verbal components (e.g., color + material, function + location, category + attribute).

Program Goal Strengthen comprehension of compound instructions, promoting attention to
multiple attributes of the same stimulus and increasing response accuracy.

Discriminative Stimulus (SD) - "Show me a green fruit with a thick peel." (watermelon, avocado)
- "Find a red toy that makes noise." (fire truck, whistle)
- "Which object is metallic and has a handle?" (spoon, small pan)
- "Point to a striped piece of clothing." (striped shirt)

Target Behavior Selects the item that matches both descriptors in the verbal instruction.
Materials Needed - lllustrated books with detailed images (fruits, clothing, household items).

- Real objects with multiple perceptible features (color, texture, function, material).
- Toys combining sounds, lights, and varied forms.

Teaching Procedure

* Present pages or arrays of varied objects.

¢ Use simple compound instructions first (color + category; function + material).

¢ Provide immediate reinforcement for correct responses.

* For errors: repeat the instruction and emphasize the key cue (e.g., "green" or "with a handle").

¢ Gradually fade prompts until independent responding.

Implementation Phases

v 3

Phase 1 Phase 2

Instructions with two distinct and simple attributes (e.g., "Show a big blue object"). Instructions requiring detailed analysis (e.g., "Find a small animal with wings").

@
Phase 3 Phase 4

Randomize across different combinations (color + material, function + shape, Transfer to natural contexts (e.g., "Bring me a black pen from the desk").
category + color).

Support Strategies

Prompting Strategies Reinforcement Plan
¢ Repeat the instruction emphasizing the most salient descriptor. « Alternate between social reinforcers (praise, high-fives) and tangible reinforcers
o Use gestural or eye gaze prompts initially. (small toys, stickers).

«  Fade supports gradually to independence. ¢ Increase reinforcement intensity for independent responses.

Maintenance and Generadlization Strategies

Apply compound instructions across settings:

In the kitchen At the park At school

"Get a metal spoon with a long handle." "Show a tall tree with flowers." "Point to a yellow pencil without an eraser."

[J General Notes: If the learner struggles with compound instructions, temporarily simplify (one descriptor at a time) before reintroducing combinations. Prioritize everyday
and interest-related descriptors to maximize engagement.
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LRFFC 13M - Identifying in Books and
Natural Environments with Three
Verbal Components

Mastery Criterion

Program Goal

Discriminative Stimulus (SD)

Target Behavior

Materials Needed

The learner correctly selects items when given instructions

containing three combined descriptors (e.g., function,

feature, category, position) in books or natural

environments.

Train comprehension of more complex descriptions,

encouraging attention to multiple details simultaneously.

- "Show me the boy in the blue shirt who is running."

- "Which small animal is on top of the rock?"
- "Where is the metal object used to cut paper?"

Selects the correct item from an array or scene, considering

three combined verbal elements.

lllustrated storybooks, photographs, play scenes, or real

environments (e.g., park, kitchen, classroom).

Teaching Procedure

Present a picture scene or real environment.

Ask questions including three combined descriptors.
In early phases, provide visual cues or repeat key words.

Gradually fade supports until independent responding.

Implementation Detadils

Teaching Steps

Begin with books containing clear
images and fewer variables.

Introduce natural contexts (e.g.,
classroom, playground).

Randomize verbal descriptions
(who, what, where).

Prompting Strategies

Discreetly point toward the
target.

Emphasize key words in the
instruction.

Systematically reduce prompts
until independence.

Reinforcement Plan

Immediate reinforcement (praise,
access to preferred items).

Differential reinforcement for
faster and independent
responses.

[J General Notes: If the learner struggles to process three simultaneous descriptors, temporarily return to two-element

combinations before resuming more complex descriptions.
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LRFFC 14M - Selecting in Natural Contexts
Based on Four Differenticated Prompts

Mastery Criterion The learner correctly answers four different questions related to the
same topic, using books or real environments as reference.

Program Goal Expand receptive repertoire by exploring multiple perspectives
(function, category, feature, location) around a single theme.

Discriminative Stimulus (SD) Examples with the theme "horse":
- "Where does the horse live?"
- "What does the horse usually eat?"
- "Who puts the saddle on the horse?"
- "What sound does the horse make?"

Examples with the theme "fish":

- "Where do we find a fish?"

- "What does the fish need to live?"

- "Who takes care of the aquarium?"

- "What sound does the water make when the fish jumps?"

Target Behavior Correctly selects or points to items in response to four
differentiated questions about the same topic.

Materials Needed lllustrated books, photos, or natural environments (e.g., farm,
classroom, park, kitchen).

Teaching Procedure

e Present a scene or illustration.
e Ask four related questions about the same theme.
e Provide visual or gestural prompts initially.

e Gradually fade prompts toward independence.

Implementation Detdils

h o

Initial Training Verbal Practice Independence

With visual support With verbal instructions only Varying order and phrasing of questions

Support Strategies

Prompting Strategies Reinforcement Plan
e Visual or gestural prompts in early trials. « Immediate social reinforcement.
» Emphasize key words verbally ("lives," "eats"). ¢ Tangible reinforcement for consistent independent responses.

e Gradually fade prompts.

[J General Notes: Vary topics (animals, household items, transportation) to avoid rote responding and broaden the learner's repertoire.
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LRFFC 15M - Broad Response Repertoire by
Function, Class, and Fecature

Mastery Criterion The learner demonstrates an expansive verbal repertoire, providing
varied examples according to different functions, categories, or
attributes of objects.

Program Goal Strengthen verbal flexibility, ensuring the learner can respond
creatively and with variety across contexts.

Discriminative Stimulus (SD) - "Name some things that make noise."
- "Which objects are used to light up a room?"
- "Tell me ways of moving that do not use wheels."
- "List foods that must be stored in the refrigerator."
- "Which materials can we use to draw or paint?"

Target Behavior Provides correct and varied verbal responses within 5 seconds of
the instruction.

Materials Needed lllustrated cards, real objects, or spontaneous questions in natural
environments (home, school, park).

Tecaching Procedure

* Review already established repertoire.
e Introduce new questions requiring generalization.
e For errors, provide partial verbal or visual prompts.

« Differentially reinforce original and non-repetitive answers.

Question Types

Function-based Category-based

"Name some things used for cutting." "List different types of drinks."
Feature-based Occupation-based
"Which things can float in water?" "Name some jobs done in a hospital."

Randomly mix all question types.

Support Strategies

Prompting Strategies Reinforcement Plan
e Provide an initial model ("Say something that lights up, like a « Social and tangible reinforcement for each correct answer.
lamp...").

« Differential reinforcement for creative or less frequent responses.
e Use gestures or environmental cues.

e Gradually fade until independent responding.

[J General Notes: If the learner repeats the same answers consistently (e.g., always "ball" or "car"), vary the context of the question and
introduce new scenarios to encourage diverse responding.
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LRFFC Program Implementation
Guide

Key Components of Successful
Implementcation

Assessment Individualization
Begin with a thorough assessment Adapt materials, reinforcers, and
of the learner's current receptive O pacing based on the learner's
language abilities to determine interests, strengths, and learning
appropriate starting points. style.
Data Collection Consistency
Track progress systematically to P & Maintain consistent
make informed decisions about &l © implementation across settings
when to advance or modify and instructors to promote
instruction. generalization.

Implementation Timeline

The LRFFC program is designed to be implemented sequentially, with each module building upon skills developed in
previous modules. However, the pace of progression should be determined by the learner's individual mastery of
each skill set.

® Recommendation: Dedicate 10-15 minute sessions to LRFFC instruction daily, with additional
opportunities for practice embedded throughout natural routines.
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Moateriadls and Resources for
LRFFC Implementation

Essential Mcateriadls

Category Examples Purpose
Visual Supports Picture cards, photographs, digital Provide clear visual
images representations of target items
Manipulatives Miniature objects, toys, Allow for hands-on interaction
household items with concrete examples
Books Illustrated storybooks, category Present complex scenes for
books, photo albums advanced discrimination tasks
Digital Resources Apps, interactive programs, video Supplement instruction with
modeling engaging technological supports
Data Collection Tools Tracking sheets, digital apps, Document learner progress and
progress monitoring forms inform instructional decisions

Crecating Custom Materials

Persondlization Tips Durability Considercations
e Incorporate the learner's interests into materials e Laminate paper materials for repeated use

(e.g., favorite characters, preferred activities) e Store items in labeled containers for easy access
e Use photographs of familiar people, places, and and organization

objects when possible e Create digital backups of custom materials

e Create materials that reflect the learner's cultural
background and daily experiences

[J Resource Tip: Rotate materials regularly to maintain novelty and prevent satiation. Introduce new
examples within established categories to promote generalization.
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Data Collection and Progress
Monitoring for LRFFC

Data Collection System

Component

Trial-by-Trial Data

Session Summary

Prompt Level Tracking

Error Analysis

Generalization Probes

Decision-Making Guidelines

Collect Data

Minimum of 10 trials per target across 3 sessions

i

Make Decisions

Advance, maintain, or modify instruction based on

data

Description

Record of each instructional
opportunity (correct, incorrect,
prompted)

Percentage of correct responses
per session

Documentation of type and
intensity of prompts required

Patterns of incorrect responses

Performance across settings,
materials, and instructors

Purpose

Provides detailed information
about performance on specific
targets

Tracks overall progress toward
mastery criteria

Guides systematic prompt fading
procedures

Identifies specific areas needing
additional support

Ensures skills transfer beyond the
instructional context

Ancalyze Performance

Review accuracy, independence, and response speed

&

Implement Changes

Adjust teaching procedures according to decision

® Mastery Recommendation: Consider a skill mastered when the learner demonstrates 80-90% accuracy
across 3 consecutive sessions with at least 2 different instructors and in 2 different settings.
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Prompting Strategies for LRFFC
Instruction

Prompting Hierarchy

Prompt Type

Full Physical Guidance

Partial Physical Guidance

Full Model

Partial Model

Gestural Prompt

Verbal Prompt

Visual Prompt

Description

Hand-over-hand assistance to
complete the response

Light touch to guide toward the
correct response

Demonstration of the complete
response

Demonstration of part of the response
Pointing or gesturing toward the
correct response

Verbal cue or instruction

Picture or written cue

Prompt Fading Techniques

Most-to-Least Prompting

Begin with the most intrusive prompt necessary for

When to Use

Initial teaching of new skills with
learners who need maximum support

When fading from full physical
guidance

For visual learners who benefit from
seeing the action

When fading from full model prompts

For learners who need visual cues but
can complete the response
independently

For learners with strong receptive
language skills

For learners who benefit from visual
supports

Least-to-Most Prompting

Begin with the least intrusive prompt and increase support

success and systematically fade to less intrusive prompts

as the learner demonstrates progress.

Time Delay

Introduce a brief pause (3-5 seconds) before providing a

only as needed if the learner is unsuccessful.

Graduated Guidance

Adjust the level of physical guidance moment-by-moment

prompt to allow opportunity for independent responding.

based on the learner's performance.

® Important Note: Avoid prompt dependency by systematically fading prompts as quickly as possible while maintaining
successful performance. Reinforce independent responses more enthusiastically than prompted responses.
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Reinforcement Strategies for LRFFC

Instruction

Types of Reinforcers

Reinforcer Category

Social Reinforcers

Tangible Reinforcers

Activity Reinforcers

Natural Reinforcers

Token Systems

Examples

Praise, high-fives, smiles, attention

Toys, stickers, tokens, preferred items

Games, screen time, movement breaks

Functional outcomes of the behavior

Points, stars, tokens exchangeable for
backup reinforcers

Reinforcement Schedules

Continuous Reinforcement

Reinforce every correct response during initial acquisition of

new skills.

Veariable Ratio

Reinforce after an unpredictable number of correct responses

to maintain high response rates.

Fixed Ratio

Considerations

Pair with tangible reinforcers initially if
social reinforcement is not yet effective

Should be easily delivered and removed;
rotate to prevent satiation

May require scheduling considerations;
effective for longer work periods

Promote generalization and
maintenance of skills

Allows for delayed reinforcement;
bridges to more natural contingencies

Reinforce after a set number of correct responses (e.g., FR3 =

every third response).

Differential Reinforcement

Provide stronger reinforcement for independent, faster, or

Preference Assessment

Regularly assess the learner's preferences to identify effective reinforcers:

e Multiple Stimulus Without Replacement (MSWO)

e Paired Stimulus Assessment
e Free Operant Observation

o Caregiver/Learner Interviews

more com pIex responses.

® Best Practice: Conduct brief preference assessments before each teaching session to identify the most motivating reinforcers

for that specific time.
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Troubleshooting Common
Challenges in LRFFC Instruction

Common Challenges and Solutions

Challenge

Lack of Motivation

Prompt Dependency

Slow Progress

Inconsistent Performance

Challenging Behavior

Possible Causes

Ineffective reinforcers, task too
difficult, fatigue

Inconsistent prompt fading,
reinforcement of prompted
responses

Insufficient practice, ineffective
teaching strategies, prerequisite
skills missing

Lack of maintenance, insufficient
generalization, competing
reinforcers

Task avoidance, attention-seeking,
escape from demands

Problem-Solving Process

Identify the Problem

Use data to pinpoint specific areas of
difficulty

Evalucdte Results

Collect data to determine
effectiveness

(@)

%

Solutions

Conduct new preference
assessment, simplify tasks
temporarily, schedule sessions
during optimal alertness

Implement systematic prompt
fading, differentially reinforce
independent responses

Increase instructional frequency,
modify teaching approach, address
prerequisite skills

Implement maintenance schedule,
practice across settings, control
competing stimuli

Conduct functional assessment,
implement positive behavior
support strategies, adjust task
difficulty

Ancalyze Factors

Consider setting, materials,
instructions, reinforcement

Develop Solutions

Create specific modifications to
address identified factors

Implement Changes

Apply modifications systematically

/N When to Seek Additional Support: If a learner shows persistent difficulties despite multiple modifications,

consult with a behavior analyst or speech-language pathologist for specialized assessment and intervention

recommendations.
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Generalization Strategies for LRFFC
Skills

Types of Generdadlization

Generalization Type Description Implementation Strategies
Stimulus Generalization Responding correctly to variations of Use multiple examples of each
the original stimulus concept, vary materials and

presentation formats

Response Generalization Producing varied responses that serve Reinforce multiple correct response
the same function topographies, teach flexible
responding
Setting Generalization Performing skills across different Practice in multiple locations,
environments incorporate community-based
instruction
Person Generalization Performing skills with different people Involve multiple instructors, peers,

and family members in teaching

Maintenance Continuing to perform skills over time Schedule periodic review sessions,
embed skills in daily routines

Generdadlization Planning

Train Sufficient Examples Program Common Stimuli

Teach multiple exemplars of each concept (e.g., different Include elements in training that will be present in the
types of cups, various shoes) natural environment

Train Loosely Use Indiscriminable Contingencies
Vary non-essential aspects of instruction (materials, Intermittently reinforce to promote maintenance

wording, setting)

Natural Environment Tecaching

Embed LRFFC instruction into daily routines:

e Mealtime: "Show me something you can drink."
e Dressing: "Find something that keeps your feet warm."
e Play: "Which toy makes music?"

e Community outings: "Where do we see the vegetables?"

© Generalization Tip: Plan for generalization from the beginning of instruction rather than addressing it after mastery.
Include generalization probes in your regular data collection system.
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Collaboration with Team Members for
LRFFC Implementation

Key Team Members and Roles

Team Member

Behavior Analyst

Speech-Language Pathologist

Teacher/Instructor

Parents/Caregivers

Occupational Therapist

Primary Role in LRFFC
Implementation

Program development, staff training,
data analysis

Language assessment, target
selection, specialized techniques

Daily implementation, data collection,
environmental arrangement

Home practice, generalization,
reinforcement of skills

Sensory supports, fine motor
adaptations if needed

Communication Systems

Regular Team Meetings

Schedule consistent times to review progress, problem-

solve, and plan next steps

Home-School Communication

Implement daily or weekly updates between educational

settings and home

Collaboration Strategies

Regular team meetings, modeling
techniques, performance feedback

Joint planning, integrated therapy
sessions, shared materials

Consistent communication, fidelity
checks, shared goals

Parent training, home materials,
regular updates

Collaborative assessment, integrated
strategies

Shared Documentation

modifications

Maintain accessible records of programs, data, and

Video Sharing

Record successful teaching sessions to ensure consistency

across team members

Training and Support

Ensure all team members have the knowledge and skills to implement LRFFC instruction:

Initial training on LRFFC principles and procedures

Modeling and coaching during implementation

Regular fidelity checks with constructive feedback

Ongoing professional development opportunities

® Collaboration Tip: Create a shared vocabulary for LRFFC instruction to ensure all team members use consistent

language when giving instructions and providing feedback to the learner.
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Integrating LRFFC with Other Skill

Areds

Connections to Other Skill Domains

Skill Area

Expressive Language

Social Skills

Academic Skills

Play Skills

Self-Help Skills

Relationship to LRFFC

Receptive skills often develop before
expressive; understanding supports
production

Understanding verbal cues is essential
for social interaction

Following directions and
understanding concepts underlie
academic success

Understanding object functions

supports appropriate play

Following directions is essential for
independence

Integration Strategies

Pair receptive tasks with opportunities
for expressive labeling; use errorless
learning

Practice LRFFC skills in social contexts;
use peer models

Embed LRFFC instruction in pre-
academic and academic activities

Incorporate LRFFC targets into play
routines; use preferred toys as
materials

Use LRFFC format to teach steps in
self-care routines

Integrated Teaching Approcaches

Identify Overlap

Determine where LRFFC targets naturally
connect with other skill areas

Adjust Approcach

Modify integration based on learner
performance and needs

Example Integrated Activities

Design Activities

Create multi-purpose activities that
address multiple goals simultaneously

Implement Instruction

Deliver integrated teaching while
maintaining instructional integrity

Assess Progress

Collect data on all targeted skills to
ensure balanced growth

e Cooking Activity: Follow directions to identify ingredients by function ("Find something we use to make the mixture sweet")

e Art Project: Select materials based on attributes ("Show me something soft to glue on your picture")

e Dramatic Play: Identify items by category during pretend play ("Which toy is a vehicle for your character?")

© Integration Tip: While integrating LRFFC with other skill areas, ensure that the complexity of the LRFFC component
matches the learner's current level. Avoid making integrated activities too complex.
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Technology and Digital Resources for
LRFFC Instruction

Digital Tools for LRFFC Instruction

Technology Type

Mobile Apps

Interactive Whiteboards

Video Modeling

Augmentative and Alternative
Communication (AAC)

Data Collection Apps

Applications for LRFFC

Interactive receptive language activities,
virtual sorting tasks, digital field trips

Group instruction, visual
demonstrations, interactive sorting
activities

Demonstrations of correct responses,
contextual examples of concepts

Supporting receptive language with
visual symbols, integrating receptive and
expressive communication

Digital tracking of progress, automatic
graphing, pattern analysis

Implementation Considerations

Select apps with adjustable difficulty
levels, clear visual supports, and data
tracking

Use for both direct instruction and
student-led activities

Create custom videos featuring familiar
people and environments

Ensure consistency between LRFFC
instruction and AAC symbol use

Train all team members on consistent
use of digital data systems

Balancing Technology and Traditional Instruction

Technology as Reinforcement

Use digital activities as motivating consequences for

completing traditional LRFFC tasks

Technology for Home Practice

Provide digital resources for families to support consistent

practice

Creating Custom Digital Materials

responding

Develop personalized digital resources to support LRFFC instruction:

¢ Digital photo libraries of familiar items organized by function, feature, and class

e Custom video models demonstrating target skills in natural contexts

e Interactive digital books with embedded LRFFC questions

e Virtual field trips to explore concepts in diverse environments

Technology for Generalization

Extend mastered skills to digital formats to promote flexible

Technology for Assessment

Use digital tools to efficiently assess mastery and maintenance

® Technology Consideration: Ensure that technology use supports rather than replaces social interaction. Maintain a balance
between digital and face-to-face instruction, particularly for learners who may have restricted interests in technology.
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Cultural Considerations in LRFFC
Instruction

Cultural Factors Affecting LRFFC Implementation

Cultural Dimension Potential Impact on LRFFC Responsive Strategies
Language Differences Varied vocabulary, syntax, and pragmatic Use bilingual materials, consult with
rules across languages and dialects cultural/linguistic experts, validate home
language
Family Practices Different interaction styles, teaching Incorporate family preferences, adapt
approaches, and expectations reinforcement strategies, respect

cultural norms

Cultural Values Varied emphasis on independence, Align teaching approaches with family
collectivism, authority, and values, discuss cultural perspectives
communication styles

Material Relevance Teaching materials may not reflect Create culturally relevant materials,
learner's cultural experiences include familiar objects and scenarios

Assessment Bias Standard assessments may not account Use dynamic assessment, consider
for cultural and linguistic diversity cultural context in interpretation

Culturally Responsive Implementation

Collaborative Planning

Cultural Assessment Partner with families to identify culturally appropriate targets,

Gather information about the learner's cultural background, materials, and reinforcers
language exposure, and family practices

Ongoing Diclogue
Adapted Instruction

Maintain open communication about cultural considerations
Modify teaching procedures to align with cultural preferences throughout implementation
while maintaining effectiveness

Supporting Multilingual Learners

Strategies for implementing LRFFC with learners exposed to multiple languages:

e Determine primary language of instruction based on family preference and learner needs
e Develop parallel LRFFC programs in both languages when appropriate

e Use consistent visual supports across languages

e Collaborate with bilingual professionals when available

e Recognize that skills may develop at different rates across languages

® Cultural Competence Tip: Approach cultural differences with curiosity and respect rather than judgment. Recognize that there
are multiple valid approaches to supporting language development across cultures.
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Resedadrch and Evidence Base for
LRFFC Instruction

Theoretical Foundations

Theoretical Framework

Behavior Analysis

Verbal Behavior Theory

Relational Frame Theory

Developmental Psycholinguistics

Relevance to LRFFC

Provides systematic approach to
teaching receptive language

Classifies language by function
rather than form

Explains development of derived
relational responding

Describes typical language
acquisition patterns

Resedrch Evidence

Effectiveness Studies

Research demonstrating positive outcomes of
systematic receptive language instruction

Key Principles

Stimulus control, reinforcement,
prompting, generalization

Listener behavior as a distinct
verbal operant, multiple control

Derived stimulus relations,
transformation of function

Receptive-expressive relationship,
semantic development

Procedural Resecarch

Generalization Research

Investigations of factors
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Studies comparing different teaching methods and
their relative efficiency



Resecdrch and Evidence Base for
LRFFC Instruction

Theoretical Foundations

Theoretical Framework Relevance to LRFFC Key Principles

Behavior Analysis Provides systematic approach to Stimulus control, reinforcement,

teaching receptive language prompting, generalization

Verbal Behavior Theory Classifies language by function rather Listener behavior as a distinct verbal

than form operant, multiple control

Derived stimulus relations,
transformation of function

Relational Frame Theory Explains development of derived

relational responding

Developmental Psycholinguistics Describes typical language acquisition Receptive-expressive relationship,

patterns semantic development

Research Evidence

Effectiveness Studies

Research demonstrating positive outcomes of systematic
receptive language instruction

Procedurcal Resecrch

Studies comparing different teaching methods and their
relative efficiency

Generdadlization Resecirch Neurodevelopmental Resecrch

Investigations of factors affecting transfer of receptive Studies of brain mechanisms involved in receptive

skills across contexts language processing

Evidence-Based Practices

Key instructional components supported by research:

e Systematic instruction with clear discriminative stimuli
e Strategic use of prompting and prompt fading

e Differential reinforcement procedures

e Multiple exemplar training

e Interspersed maintenance trials

e Planned generalization strategies

e Data-based decision making

® Research Application: Stay current with emerging research on receptive language instruction through professional
journals, conferences, and continuing education. Integrate new evidence-based practices into your LRFFC
implementation while maintaining core effective components.
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